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3 year plan 2025-2028
[bookmark: _heading=h.okf7oj8qw7o5]School overview
	Detail
	Data

	Number of pupils in school
	 1141

	Proportion (%) of pupil premium eligible pupils
	 34 (384)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	 2025-2028

	Date this statement was published
	 October 2025

	Date on which it will be reviewed
	 October 2026

	Statement authorised by
	 Josiah Isles

	Pupil premium lead
	 Josiah Isles

	Governor / Trustee lead
	 Michael McVerry


[bookmark: _heading=h.jzdm62157fgj]Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£442,900

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£442,900



NOTE: Disadvantaged learners are not only those who are defined by whether their family has accessed free school meals.  In addition to being under-resourced financially, learners who have experienced adverse childhood experiences and who have ‘gaps’ in support from parents / carers and who have ‘gaps’ in their life experiences have a level of disadvantage.  At Ladybridge we seek to fill these gaps and provide pastoral and academic support to prepare all learners well for their future lives.

Statement of Intent
Our intention is that all learners, regardless of background or individual circumstance, achieve well and are prepared for the next stage of education, employment, or training. We are committed to ensuring that learners, particularly those who are under-resourced or vulnerable, access a broad, ambitious curriculum and make strong progress, especially in the EBacc subjects, while also receiving the support they need for their emotional wellbeing.
Given that over half of our cohort are disadvantaged, our pupil premium strategy is central to our vision for equity and excellence. We aim to ensure under-resourced learners achieve outcomes in line with their peers, with additional stretch for the most able and carefully targeted support for those who require extra help.
We recognise the diverse needs of our community, including learners with a social worker and young carers. The approaches outlined in this strategy are designed to remove barriers to learning and raise achievement for all learners, not only those eligible for the pupil premium. At the heart of our approach is consistently high-quality teaching, adapted to meet learners’ needs, as this has the greatest impact on reducing disadvantage while also raising attainment across the school.
This strategy also aligns with our wider school plans for education recovery. Through targeted intervention, in-school tutors, and small-group provision, we are addressing the gaps caused by disruption to learning, ensuring that under-resourced and non-under-resourced learners alike can progress well.
Key Principles
Our approach is rooted in evidence-informed practice and interventions not assumptions about disadvantage. The strategies we have adopted are complementary and designed to ensure that all learners know more, remember more, and can do more over time. To achieve this, we will:
· ensure under-resourced learners are consistently challenged and supported through high-quality teaching
· ensure all learners receive clear feedback and know how to improve their work
· intervene promptly when learning gaps are identified
· expect all staff to take collective responsibility for under-resourced learners’ outcomes and to have high expectations of what they can achieve
· ensure all learners have access to high-quality careers guidance at every stage, raising aspirations and supporting next steps. 
Through our cycle of whole-school and faculty self-evaluation and quality assurance, we will maintain a sharp focus on the progress of under-resourced learners and on reducing any gaps between them and their peers.

Challenge 	Detail of Challenge
1	The attainment of under-resourced pupils is lower than that of their peers.	In 2025 (Last External Exams), progress 8 was 0.07 for PP students compared	To 0.24. for non-under-resourced students.	The EEF also published findings that show that the attainment gap has widen	further due to the impact of Covid-19.		https://educationendowmentfoundation.org.uk/news/eef-publishes-newresearch-on-the-impact-of-covid-19-partial-school-closures
2	Assessments, observations and discussion with KS3 pupils indicate that under-resourced pupils generally have lower levels of reading comprehension than peers. This impacts their progress in all subjects. The EEF highlighted the fact that this gap has widened further due to the impact of Covid-19. 		https://educationendowmentfoundation.org.uk/news/eef-publishes-new-research-on-the-impact-of-covid-19-partial-school-closures
3	There has been an increased number of students with an EHCP in particular in years 7 and 8 increased number of students with SEMH needs post pandemic. These learners will need the correct support to enable them to self-regulate for them to access our curriculum. 		https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/supporting_childrens_mental_health_and_wellbeing_in_the_early_years.pdf	
4	Behaviour data shows that under-resourced students are over-represented where sanctions are concerned. Causes for this are varied and broad, but we aim to ensure that individual needs are addressed, and parental engagement supports improvement as much as possible. We need to ensure parents are equipped to support their children effectively, prioritising under-resourced students for close contact and strategies which are personalised to their situation. 
5	Internal data shows an increase in under-resourced students needing counselling and mental health support, either self-referring or being flagged to staff, and responses to this need must be varied and tailored to individuals. Attitude to learning data also shows wider gaps in engagement and motivation for under-resourced students compared to their peers.
6	Our attendance data indicates that attendance among under-resourced pupils has been lower than for non-under-resourced pupils. 205 of our students have been categorised as persistently absent, of this number 104 are our under-resourced students. Our assessments and observations indicate that absenteeism is negatively impacting under-resourced pupils’ progress.
7	Many of our under-resourced students do not have access to opportunities to develop their wider school experience and therefore developing students’ cultural capital is needed to support the curriculum.




Intended outcomes and monitoring 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 

Intended outcome 	Success criteria
Improved attainment among under-resourced pupils across the curriculum at the end of KS4.	2025/26 KS4 outcomes demonstrate that under-resourced pupils achieve:	 	• an average Attainment 8 score of above 41 	• a progress 8 of 0
Improved reading and comprehension among under-resourced pupils across KS3 and KS4.	Reading comprehension tests demonstrate improved comprehension skills among under-resourced pupils and a smaller disparity between the scores of under-resourced pupils and their non-under-resourced peers. 		Teachers should also have recognised this improvement through engagement in lessons and book scrutiny.
Improved attainment for students with SEND in core subjects by the end of Key Stage 4	To increase the number of students with SEND on target with grade A or B for AtL to above 80% each data drop		To ensure that SEND students can access the curriculum with adaptations to meet their needs. 
All students, including those who are disadvantaged, are well supported with regards to their mental and emotional wellbeing.  	Feedback from student and parent questionnaires shows students are well-supported, with no significant gaps for under-resourced students. Pastoral team referrals for additional support reduce, with under-resourced students proportionally represented.
Improved attendance for all pupils, particularly; SEND and under-resourced pupils.	Sustained high attendance from 2024/25 demonstrated by: 	• the overall attendance rate for all pupils being at least 95%, and the attendance gap between under-resourced pupils and their non-under-resourced peers being reduced by 2%. 	• the percentage of all pupils who are persistently absent being below national of 16.3%.


Teaching priorities for current academic year
Budgeted cost:
	Activity 
	Evidence that supports this approach 
	Challenge and intended outcomes addressed

	CPD on Reading and writing. 

Continue the reading initiative
	To improve identified areas of teaching and learning which have most impact on the progress of under-resourced pupils.

EEF: Improving Literacy in Secondary Schools → https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-secondary

	Challenge: 2
(Lower reading comprehension)

Intended outcomes: Improved reading and comprehension among under-resourced pupils across KS3 and KS4.



	Continuous Professional Learning to Develop High-Quality Teaching through the Trivium model 
	Use the Continuous Professional Learning programme to continue to develop quality first teaching. 

Agreed priorities from the school improvement tracker:
Increase the quality of teaching and learning across the school, bringing the Trivium to life in the process.

Lead the next phase of curriculum development, including an emphasis on independent study at home.  

EEF: High Quality Teaching and Learning Toolkit Overview → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/

	Challenge: 1

(Lower attainment for under-resourced learners)

Improved attainment and progress across the curriculum (Attainment 8 / Progress 8



	Careers curriculum and raising aspirations through the Trivium and the Ladybridge Rich focus
	Encourage different career paths through the Trivium approach to learning from Year 7 to 11

EEF: Aspiration Interventions → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions

	Challenge: 7 

(Limited cultural capital / future pathways awareness)

Improved cultural capital and raised aspirations evidenced through careers engagement tracking


	Additional staffing in English, Maths and Science 
	Reducing class sizes can have a positive impact on pupils’ attainment. Class sizes in the middle and lower ability groups will be smaller. This will improve the learning 
environment and general teaching and learning in maths. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size

	Challenge: 1 and 2 

(Attainment gap + literacy gap)

Improved attainment in core subjects and stronger engagement in lessons

	Additional SLT staff 
	Additional SLT to Lead Curriculum, Inclusion & Teaching Quality

EEF: School Leadership & Implementation → https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

	Challenges 1, 3 & 4 (Attainment, SEND support, behaviour)
More consistent teaching quality and SEND adaptations in classrooms; reduced behaviour incidents for under-resourced learners



Targeted academic support for current academic year
Budgeted cost:
	Activity 
	Evidence that supports this approach 
	Challenge addressed

	School led tuition
	Department based in class support with harder to reach learners based on relationships. This will involve learners taking part in extra tuitions in English, Maths and Science 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

	Challenge 1
Attainment of under-resourced learners is lower than peers; progress gap widened post-Covid

Improved Attainment 8 and Progress 8 outcomes for under-resourced learners

	D6 programme
	D6 programme  (College learners)
Working with learners from local colleges and sixth forms to provide peer tutoring to year 10/11 learners in Maths, English and Science

EEF: Peer Tutoring → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
	Challenge 1: Additional reinforcement needed in GCSE core subjects.

Improved recall, confidence and examination performance.

	ASIP 
	Regular attendance at the after school intervention programme

EEF: Extending School Time → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

	Challenge 1 & 2: Knowledge gaps and weaker literacy affecting performance.

Closing learning gaps identified at data drops.



	BSIP 
	Regular attendance at the before school intervention programme

EEF: Social & Emotional Learning → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	Challenge 6: Lower attendance and punctuality among under-resourced learners.

Improved attendance and punctuality leading to improved outcomes.


	Assertive Mentoring 
	Assertive mentoring with SLT and KS4 learners. Explore the possibility of mentoring with external people in different careers to inspire the learners. 

Mentoring can be an effective method to support low attaining pupils, or those most affected by the pandemic and disruption to their learning. Based on our previous experience, it can improve engagement of students that are below target. The progress of these students is closely monitored

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring



	Challenge 1, 4 & 5: Lower attainment, behavioural over-representation, and increased SEMH need.

Improved engagement, motivation and learner self-regulation.

	RISE 
	


EEF: Metacognition & Self-Regulation → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
	Challenge 3, 4 & 5: Increased SEMH need, behaviour disproportionality, wellbeing concerns.

Improved emotional readiness to learn and reduced behaviour incidents.



Wider strategies for current academic year
Budgeted cost:
	Activity 
	Evidence that supports this approach 
	Challenge addressed

	Supporting parents 
	Supporting parents through the Family, Finance and Food events for additional benefits and applying for support with essential commodities and appliances 
Greater communication with parents leading to increasing attendance to after school academic sessions/tuition of under-resourced learners
Education of parents in support of their learners at home – videos to be produced at regular intervals to support parents and learners
Visiting/phoning parents who could not attend parents evening to ensure that they are up to date on the progress of their learners
EEF: Parental Engagement → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
	Challenge 4 & 6: Parental engagement varies; under-resourced learners are more likely to be persistently absent.

	IT support and support at home
	Supplying laptops and internet access for learners via IT loan programme
Laptop loan scheme for under-resourced families to ensure all learners are able to complete home learning effectively
Supply workbooks and revision materials to help facilitate learner revision, intervention, or tuition 
EEF: Digital Technology → https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
	Challenge 1 & 2: Home access to learning resources affects attainment and literacy.

	Cultural capital/Ladybridge Rich  
	Provide opportunities for under-resourced learners for wider societal experiences (careers, colleges, university outreach, trips and visits)
EEF: Arts Participation → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
	Challenge 7: Limited cultural enrichment opportunities restrict learner horizons.

	Well-being and inclusion
	Working with learners to encourage well being and mental health. Supporting the learners who have been struggling with working with interacting due to periods of isolation. 
This will involve continuing the work with various focus groups such as minority groups and LGBTQ+ within the school to eliminate intolerance, eliminate discriminatory behaviour and increase empathy among the learners. 
Use of the RISE programme 
EEF: Social & Emotional Learning → https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	Challenge 3 & 5: Increased mental health need and identity development challenges.







Review of outcomes from previous academic year 
[bookmark: _heading=h.vscbhclzqqg2]Under-resourced learner performance overview for 2019-2023 (*Unvalidated data due to the awarding of centre assessed grades)
	2025	2024	2023	2022	2021*	2020*	2019
Progress 8	0.07	-0.61	-0.62	-0.35	0.01	-0.29	-0.95
Ebacc entry 	15.2%	15.4%	25%	29.7%	25.9	22.2%	5.3%
Attainment 8	37.71	34.82	35.76	41.24	40.89	39.85	32.76
% Grade 5+ in English and maths	25.32	27.7%	18.3%	29.7%	32.8%	24.7%	12.5%


The 2025 outcomes show continued improvement in key attainment and progress measures, indicating that the cohort performed more strongly overall compared with the previous three years.
Progress 8:
Starting with the Progress 8 measure, which is a key indicator of student progress, we observe that PP students have a Progress 8 score of 0.07. In contrast, Non PP students have a higher score of 0.24. This indicates that Non PP students are making more progress compared to their PP counterparts. The Progress 8 score of +0.07 represents a positive shift from previous years, moving the school back above the national ‘neutral’ benchmark. This is a notable improvement from 2024 (-0.61) and 2023 (-0.62), suggesting that learners made stronger than expected progress from their starting points. 

Attainment 8:
When we look at the Attainment 8 scores, which reflect the average achievement of students across eight qualifications, PP students have an Attainment 8 score of 37.35, whereas Non PP students score significantly higher at 43.78. This gap suggests that Non PP students are achieving better outcomes in their qualifications compared to PP students. 
Attainment 8 increased to 37.71, continuing the upward trend from 2024 (34.82). While still below the 2022/2021 outcomes, the rise suggests an improving picture in overall GCSE grades and curriculum access.

% Grade 5+ in English and maths:
The percentage of learners achieving a strong pass (5+) in both English and maths increased to 25.32%, up from 18.3% in 2023 and close to the 2024 figure (27.7%). This indicates a more secure core curriculum performance for many learners and improved consistency of outcomes.
English Performance Analysis
In English, the overall Progress 8 Benchmark (P8BC) score is -0.44. The percentage of students achieving grades '9-7' is 10.28%, while 40.65% achieved grades '9-5', and 54.67% achieved grades '9-4'. The cohort size for English is 214 students, with an average KS2 score of 101.69. The English Attainment 8 Benchmark (EA8B) is 4.45, and the Average Point Score (APS) is 3.98. The inclusion rate is 90.65%, with 17.29% of students achieving their target grades. The Pupil Target Tracking (PTT) score is -1.85.

Maths Performance Analysis
In Maths, the overall Progress 8 Benchmark (P8BC) score is 0.2. The percentage of students achieving grades '9-7' is 14.02%, while 39.72% achieved grades '9-5', and 58.88% achieved grades '9-4'. The cohort size for Maths is 214 students, with an average KS2 score of 101.69. The Maths Attainment 8 Benchmark (EA8B) is 3.94, and the Average Point Score (APS) is 4.06. The inclusion rate is 100%, with 26.64% of students achieving their target grades. The Pupil Target Tracking (PTT) score is -1.21.

EBacc Entry:
EBacc entry remains low at 15.2%, virtually unchanged from last year (15.4%). This suggests that curriculum pathways continue to limit EBacc participation, and remains an area for strategic development rather than a decline in performance.
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